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of a token economy, individual counseling, and individually tailored self-monitoring 
programs. The purpose of tertiary prevention is to provide appropriate supports and 
interventions for students with chronic and intensive problem behaviors, thereby 
assisting them to engage in more appropriate and productive behaviors.

Characteristics of Children and Youth  
With Emotional or Behavioral Disorders
Children and youth with emotional or behavioral disorders are, as we have seen, an 
extremely heterogeneous population; consequently, the characteristics they display in 
the classroom are highly diverse. Not every student with emotional or behavioral dis-
orders will exhibit all of the characteristics described here; rather, each student will be 
unique in terms of both strengths and needs.

Learning Characteristics
Although, intellectually, students with emotional or behavioral disorders may include 
individuals who are identified as gifted and those with an intellectual disability, a 
consistent finding of research has been that pupils with emotional or behavioral 
disorders typically score in the low to average range on measures of intelligence 
(Kauffman & Landrum, 2013).

A major concern among educators is the chronic school failure, despite about aver-
age intellectual ability, encountered by many of these students. Pupils with emotional 
or behavioral disorders typically experience significant academic deficits. Many of these 
students perform one or more years below grade-level expectations (Lane & Menzies, 
2010; Nicholson, 2014). Researchers report that individuals with emotional or behav-
ioral disorders fare much worse than average in terms of grades, grade retention, high 
school graduation rates, dropout rates, and absenteeism (Mihalas, Morse, Allsopp, & 
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SOURCE: Adapted from G. Sugai, R. Horner, G. Dunlap, M. Hieneman, T. Lewis, C. Nelson, et al., Applying Positive Behavior 
Support and Functional Assessment in Schools (Washington, DC: Office of Special Education Programs, Center on Positive 
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